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Abstract 
In this study, the concept of Media Literacy has been elaborated. It is a new topic in the area of investigation in Turkey. Also, the 
need of it for developing awareness for Turkish language has been explained. The purpose to develop awareness for the true 
usage of the Turkish language in the Mass Media where we often witness misusages. The possible remedies are mentioned. In the 
research, “the investigation of documents” method has been used which is one of the qualitative research methods. The literature 
search has been done through local and global sources. Primarily, the Media Literacy concept has been elucidated, then, the 
global and local (in Turkey) practices of Media Literacy has been mentioned. The issue of “How should be the education of 
Media Literacy?” has been elaborated and the importance of Media Literacy for developing awareness towards Turkish language 
has been emphasized.    © 2011 Published by Elsevier Ltd. 
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1. Introduction 
During a substantial part of their daily lives, individuals interact with mass communication tools and are 
substantially influenced by the messages coming from these tools. Mass communication tools are products of the 
communication needs of individuals and fulfil the function of sharing for innumerous activities such as gathering 
news, information, visual publicity and entertainment. Through these tools, large masses get information about each 
other and communication has now become systematic. Media is the most general name to call this system and is a 
concept, covering all mass communication elements (Nalçaoğlu, 2003). The word “media”, having been used since 
1920s, is defined in the Great Turkish Language Dictionary of the Turkish Language Association as 
“communication environment, the general name given to all mass communication tools”.  
Media performs the functions of informing and entertaining the society. In addition to these functions, it is also 
an indispensable element for modern and democratic societies, providing social services such as educating, 
protecting the rights of, influencing and controlling societies (Balcı and Gergin, 2008). Media can present messages 
that can instantly influence a person, a group, a country or the entire world. Media messages are edited by media 
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directors and factual truth may be displayed in a different way than they really are. Such messages reflect the 
ideology and values of editors in the depths, if not on the surface.  
Variety of the channels presented by the electronic media, using technologic support, creates a center of 
attraction for all segments, from children to adults. Under this bombardment of information, especially children, 
unconsciously and directly receive the presented material without choice, and become influenced as much as they 
receive. Considering the fact that this influence is not only limited to individuals but spread to the entire society and 
almost becoming the shaper of social and cultural life, it becomes a necessity to carefully evaluate messages. When 
we consider the effects of the messages on children, it will be understood that the situation is much more serious.  
Correctly defining and interpreting media messages is essential for creating life forms that include high-quality 
manners. Children must gain awareness by being educated on the functions of mass communication tools and media 
messages. Perceiving media messages correctly and minimizing their damages is a subject that has been discussed 
since 1930s. The discussions first began to provide protection from popular culture messages. However, in later 
times, it was aimed to have individuals themselves distinguish good messages from bad messages, correct 
information from false information, facts from fiction; instead of protection from media messages. 
The first studies on the subjects of media education and media literacy began in the 1960s, when they were first 
brought to the agenda of UNESCO. Media literacy, being the idea of critically reading the media has become 
widespread. Today, discussed in all over the world, media literacy aims to bring up individuals from little ages, who 
could be described as a good media critic, understand media messages correctly and produce alternative messages. 
As being defined as the educational approach of the 21st century, media literacy is essential for having children 
achieve consciousness and develop awareness against the media that determines the dynamics of society. Assessing 
in such context, the importance of “Media Literacy” education is revealed. 
Although the development of media literacy in Turkey is a late movement according to other countries, these 
operations began to be formalized in 2004 with the cooperation of Radio and Television Supreme Council with the 
Ministry of National Education. The results of the programs and studies for media literacy in various countries 
between 2004 and 2006 were researched and examined. “Public Survey for the Television Watching Habits of 
Elementary School Children”, performed in 2006 by the Radio and Television Supreme Council, showed that these 
students watch almost 3 hours of TV daily. The same research also revealed important findings on the internet and 
radio usage of these students and the necessity for a lesson of media literacy was clearly seen.  
On 24 November 2006, "the International Media Literacy Panel," was held in Ankara and the views and 
experiences of academics and officials working in foreign countries were shared. Furthermore, in public meetings in 
which Radio and Television Supreme Council was represented and which were attended by managers of the 
Supreme Council, speeches introducing the concept of media literacy, emphasizing the necessity of media literacy 
were made (http://www.mediaokuryazarligi.org.tr/tarihce.html). 
In the academic year 2006-2007, 780 7th grade students in 5 primary schools from Ankara, Istanbul, Izmir, Adana 
and Erzurum took media literacy course. Following the pilot study, media literacy course was started to be taught as 
elective course in 6th, 7th and 8th grades in 35 thousand primary schools throughout Turkey as from the academic 
year 2007–2008 (Ankaralıgil, 2009). 
The purpose of this research is to set forth the importance of 'media literacy' which is a new concept in creating 
awareness towards media accepted as a major force in guiding communities in our age, and of media literacy 
education, and express the need for media literacy education in creating awareness against the improper use of 
Turkish language in media.  
2.Method 
The study was carried out by literature review method. Data providing source for the study has been obtained by 
literature search method. In literature search method, effort is exerted on explaining what events, objects, entities, 
groups, institutions are with the information compiled by screening various sources of information (Erdoğan and 
Yazıcıoğlu, 2007). 
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2.1. Media literacy concept 
 
The need to correctly understand media has arisen with the existence process of media. From twentieth century 
onwards, the idea to correctly read media and get the most out of media began to spread along with the development 
of media. The concept of media literacy became a current issue by the discussion of what the messages given by 
media mean, how much of them reflect the facts, how much would be contrary to reality, and  the returns and costs 
of  the media for the audience. 
The concept of "media literacy (Medya okuryazarlığı)" is thought as the Turkish translation of the words "media" 
and "literacy" in English.  While it can be also be expressed as "reading the media", what it is meant by reading here 
can also be thought as "to understand, make sense of".  It would be more appropriate to think the act of reading as 
understanding, making sense and producing new meanings by oneself rather than evaluating it as following the 
letters of a text only.  Based on the expression of "literacy (okuryazarlık)" in its Turkish translation, an educated 
literate individual will also be able to be a writer, in other words he will be able to write what he understands.  Thus, 
it won't be wrong to express the concept of "media literacy" as understanding, making sense and re-writing media, 
in other words the fact that the person reconstructs media messages according to himself.  
The first systematic definition of media literacy was made in 1978 by Sirkka Minkinken as “Media literacy aims 
to improve skills in cognitive, ethical, philosophical and aesthetic issues” (Bağlı, 2004; 122). According to Elizabeth 
Thoman, media literacy is "the ability to interpret hundreds and even thousands of written, audio and visual symbols 
we receive via television, radio, computers, newspapers, magazines and, of course, ads everyday and to create 
personal meanings from them". Çetinkaya, 2008; 52). Aufderheide (1993) sees media literacy as the ability to have 
access to media messages in a wide variety of forms, analyse, evaluate, and communicate them. 
Based on these definitions, media literacy can be briefly described as the ability of an individual to interpret 
messages one receives from media elements by a critical perspective, give personal meaning to them and create new 
messages.  The purpose of media literacy is not only causing one gain the skills and abilities for cognitive remedy of  
negative effects of media; the aim is to protect the habitat specified more and more strongly by the media (Alver, 
2006). It is not difficult to see the effects of media all over everyday life.  The number of experiences which haven’t 
been discussed and whose features haven’t been touched by media is decreasing gradually.  The media, with its 
current effects, banalizes everything it touches.  Over time, even the most confidential, most intimate issues are 
perceived as a very ordinary situation with the language of media. This destroys the privacy of life, its inherent 
intimacy and takes away with it a lot of values. 
The key reason which requires being a media literate is the fact that the media fictionalizes what is real and is 
able to reflect it with a scenario different from what it really is. The most important factor in this fictionalization is 
dominant management structures (Çetinkaya, 2008). The media is a tool which enables the dominant structure guide 
the people in the easiest way, while the media serves the dominant conditions of the day in order to maintain its 
financial strength, it can also orientate the people towards the dominant structure.   
2.2. Media literacy education 
Media literacy is a concept that covers critical thinking skills.  Indeed, descriptions of media literacy made 
include critical thinking skills such as interpretation and analysis. The fact that Hobbs (2004) sees media literacy as 
a process of critical analysis can be shown as an example to this. 
Media literacy educators in United Kingdom, Australia, Canada and USA met around some common principles 
(İnceoğlu, 2007; 23): 
1. Media messages are carefully selected and constructed structures. 
2. There is a strong relationship between the way media presents the world to us and the way we perceive 
it. 
3. Media messages contain ideologies and values in their structures. 
4. Media messages are generated in economic, social, financial, historical and aesthetic contexts. 
5. Media messages allow people to understand the social reality.  
Almost every media message contains an idea within itself.  When an in-depth analysis is carried out in these 
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messages which cannot be very clearly understood when they are considered superficially, the values they carry and 
constructions in their presentation can be noticed. This can only be possible with a qualified media literacy 
education. Media literacy education will cause “the individuals acquire a inquesitive perspective on the production 
structuring, functioning and content of the media” (Altun, 2007; 356). Training media literate individuals will lead 
to a quality increase in the media. Because, a qualified media literate person will demand higher-quality 
publications, and require to follow-up more realistic and more objective messages. At the same time as he may be a 
qualified media producer, he would contribute to the production of quality messages. According to Bek and Binark 
(2007; 103) "A citizen who is a critical media literate will read  conventions and dominant codes inserted into the 
circulation of media texts as well as become aware of  their roots in everyday life." 
By a quality education in media literacy, children will be told how and why media reflects certain aspects of 
events and facts and our people will be trained as conscious receivers who can have a critical look at media starting 
from primary school years (http://www.medyaokuryazarligi.org.tr/). "Children with developed media literacy will 
learn to perceive media correctly, develop a more critical perspective, evaluate media messages more accurately 
and be less affected by the harmful effects of media” (Kutoğlu, 2007;. 105). Thus, individuals who move away from 
perceiving media messages superficially will infer deeper meanings and be protected from going under the control 
of media. 
It will be possible to develop media literacy education by combining the concepts of experience, active use of 
skills and maturation (Potter, 2005). It is apparent that realization of media literacy education by a critical 
pedagogical understanding will be the most effective method on the subject of assuming a critical approach towards 
media and performing applications that will ensure being included in production process of media required by media 
literacy. For this reason, it would be more appropriate to give media literacy courses and practices aiming to train 
active media literate individuals by critical approach that will be able to reveal subjectivity of the students, rather 
than by traditional approach. As long as the student is in a position where he thinks, interprets, analyzes, generates 
new messages, efficiency to be achieved from media education will be able to reach top level. 
In his book entitled Teaching the Media, Len Masterman described media education as “Media education is one 
of the limited number of tools teachers and students have in the process of challenging large inequalities in knowing 
and power relations arising between those generating information in their own interest and those consuming this 
information in an innocent way in the form of news and entertainment”( Moore, 1991; 187). 
Media literacy education should be an education focusing on process, rather than results.  What is important here 
is what the students have experienced, interpreted and expressed in the process leading to results rather than the 
products they have put forward. In this way, individuals who can gain awareness in the process will also gain the 
ability to control the media. 
The answer to the question of “How should (shouldn’t) media literacy education be?” can be reached by the 
following articles of Masterman (Masterman, 1985; 25). Accordingly: 
Media education, 
1. shouldn’t become providing a stupefying, boring and tiring deposition of media related facts, ideas and 
information. 
2. shouldn’t be made up of media-related exercises or "intensive works" that have been designed only to 
keep students engaged, and will transform students into machines. 
3. As if it is a duty, it should not include a practice in which the students re-produce the teacher's ideas. 
Media literacy course teaching program that was launched as an elective course in Turkey in the academic year 
2007-2008 was prepared in accordance with the constructivist approach. According to this approach, students will 
construct their own meaning by combining the information they have observed in far environments or immediate 
vicinity and the information they have acquired in education institutions, and thus will have gained new skills and 
values (RTÜK, 2007). 
According to the results of RTUK Television Watching Trends Survey (2009), when ideas concerning the aim of 
giving media literacy course are examined, with 55.3% the opinion of "The objective is to ensure that children 
protect themselves from harmful content of media" is observed to have prevailed. The expressions of “The objective 
is to ensure that children distinguish between reality and  fiction" and "The objective is to ensure that children  monitor 
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media critically and become conscious audience" are considered with equal proportions of 26.9% (RTÜK, 2009; 25-26). 
 
2.3. Media literacy education in creating awareness for Turkish language  
 
Language is an important communication tool that determines the individual's place, value in the world. The 
individual expresses what he sees, hears, knows through language, acquires his culture through language and passes 
down cultural heritage again through language. It is indisputable that language is the most powerful tool that makes 
people come closer to each other. 
One learns his/her native language originally from his/her mother and close family environment, then from the 
environments he/she is in contact with. Family, immediate surroundings and educational institutions have great 
responsibility in quality of Turkish language education. It is a fact that any individual who grows up in a family that 
uses language with care and is language-conscious, yet grows in an environment with the same level of 
consciousness, learns all the subtleties of his language in educational institutions where his native language is taught 
by qualified teachers in a clear, understandable way and in accordance with its rules, internalizes what he learns and 
is able to put them into practice will not encounter any problems about his native language in any stage of his life 
and will be extremely sensitive towards his language.  
If our country is experiencing an erosion of native language today, if the rate of pollution in our language is 
increasing every day, if parents do not understand what children say and if children don’t understand what parents 
say, if there is a problem of communication between teacher and student, is very difficult to say that the trio of 
"family, environment, educational institution" have adequately fulfilled their responsibilities (Kolaç, 2007). 
According to the results of a research study by Alver and Gül (2005), children's television watching times are 
more than the frequency of book reading.  Watching television may reduce any child's reading interest. The loss of 
interest in reading books causes the use of a limited vocabulary starting from childhood. The same kind of programs 
broadcasted and similar expressions used on television everyday lead to shallowness in the use of language from a 
young age.  
Today, one of the points of criticism of internet, which is one of the most widely used mass media, is that it 
causes corruption in the use of language.  Turkish language suffers most from internet among the mass media. In the 
uncontrolled internet environment, Turkish is vulnerable towards all kinds of attacks. The real threat is caused by 
foreign words which are tried to be included in Turkish. Internet language used by today’s youth is like another 
language (Çağlak, 2003). 
Unfortunately, our children encounter words of foreign languages rather than that of their native language from 
the first day they learn to read and write. Our children write in notebooks bearing the words "notebook, exercise 
book, school", erase their mistakes with erasers bearing the word "perfect", fill their mechanical pencils with leads 
bearing the word "micro-leads", come to school with bags bearing the words "engineer, scientist",  eat hamburgers 
in "McDonalds” , “pizza” in “Pizza House” when they get hungry, drink "Ice Tea" when they want to drink 
something cold, eat "crisps" in huge packages in their hands, their mothers cook "spaghetti”, "lasagne" at home, they 
go to shopping with their parents in "plaza" and play "play station"  when they get bored. It is possible to extend this 
list as much as possible.  Any child growing in such an environment would think it is very natural to use these words 
and he/she will fill his/her vocabulary with them if "he/she hasn’t been brought up with sufficient awareness and 
sensitivity on the subject of language in his/her family and the education institution he/she has attended". This is 
quite dangerous in terms of our language.  
In a study called “Massacre of Languages” by Cyrstal (2007) the stages of language extinction are expressed as 
follows:  
In the first stage, the dominant foreign power makes excessive demands on the locals for them to speak its own 
language. Incentives are made from top to bottom, laws are made, pretension and fashion on the subject of foreign 
language are created in the public from the bottom up.   In the second phase, double-lingual period is experienced. 
National language usage goes down. Education is initiated to be realized in foreign language at all levels. Everyone 
from all social strata is forced to go up from the slope of foreign language learning. Everyone is forced to enter 
foreign language tests even where there is no need, instead of occupation, science. In the third stage, young people 
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speak the language of the foreign power better than the national language. They become ashamed of using the old 
language. Children and parents become unable to speak in their own language, children despise their parents 
because they speak the old language. A generation later, even in a short amount of time like a decade, double-
lingualism also vanishes. The national language is replaced by the foreign language (Temur and Vuruş, 2009; 233-
234). 
At this point, media literacy education can be considered as an important tool in creating awareness and 
sensitivity towards Turkish language. By a qualified media literacy education, it seems possible to train a generation 
which is more conscious towards its language, careful in using its language, aware of the mistakes made in its 
language, capable of criticizing these and works with devotion in order to be able to place the correct one. For 
example, in United Kingdom, media education is given in English course which is the main branch of the National 
Education Program. So, in the UK, media education is conducted together with language education. Canada has a 
media program according to its citizens of all ages. Media education is offered in language and social sciences 
programs and media organizations are in constant co-operation with educational institutions (Kartal and Kıncal, 
2009). It was determined that in Greece, media literacy isn’t taught as a course but provided with some of the 
courses such as Environmental Education and Native Language Education (Tanrıverdi, 2008). 
 
3. Discussion and Recommendations 
 
Individuals raised with media literacy education will be individuals who manage the media, not those managed 
by it.  At the same time, our children will be protected from the danger of becoming a generation who speak with a 
slew of meaningless words, and it will be possible to train them as individuals who own their native language. Those 
required to be considered in the process of training conscious media literates can be listed briefly as follows: 
1. It should be ensured that a control mechanism particularly comprised of conscious citizens resists 
making of broadcasts that can lead to an intense decay of culture that ignores national and moral values. 
Especially parents should be careful about spending more time with their children and give up seeing media 
tools as a babysitter.  
2. The subject of media should be addressed more realistically in education programs and attention must 
be paid to making applications in this direction. 
3. Control of the mass media should be made in a way that more effective results are obtained and more 
dissuasive sanctions should be applied to television channels which broadcast inappropriately. Maximum 
caution must be exercised to ensure that programs which are broadcasted at times while children are 
watching television are free from mistakes such as violence, sexuality, and incorrect use of Turkish language, 
and Supreme Board of Radio and Television and other supervisory bodies should not allow abuse in 
broadcasts made under the name of children's program.  
4. Media literacy education should be addressed by starting from pre-school education as in European 
criteria and included in all levels of formal education life.  
5. A quick transition from an understanding of protective education to media literacy education in which 
critical thinking, ability to interpret, being productive and solving problems are intensively encouraged 
should be achieved. 
6. Media literacy education must be rearranged in order to produce a program that will enable individuals 
acquire Turkish language skills and in media literacy lessons, practices for the correct use of Turkish 
language should be included. 
 
References 
 
Alver, F. & Gül, A.A. (2005, Nisan). Çocukların medya kullanımı. 2. Uluslararası Çocuk ve İletişim Konferansı’nda sunulmuş bildiri. İstanbul 
Üniversitesi, İstanbul. 
Alver, F. (2006). Medya yetkinliğinin kuramsal temelleri. KİLAD Dergisi, 7, 23. 
Altun, A. (2007). Medya okuryazarlığı eğitimi: önemi ve ihtiyaçları. N. Türkoğlu and M. C. Şimşek. (Ed.). Medya okuryazarlığı (1. Baskı) içinde (s. 355-
356). İstanbul: Kalemus Yayınları.  
382  A. Halim Ulas¸ et al. / Procedia - Social and Behavioral Sciences 31 (2012) 376 – 382 A. Halim Ulaş  / Procedia – Social and Behavioral Sciences 00 (2011) 000–000  
 7 
Ankaralıgil, S.Y. (2009). İlköğretim 6. ve. 7. sınıf öğrencilerinde medya okuryazarlığı ve eleştirel düşünme üzerine bir araştırma. 
Yayımlanmamış Yüksek Lisans Tezi. İstanbul Üniversitesi Sosyal Bilimler Enstitüsü, İstanbul.  
Aufderheide, P. (1993). National leaderssip conference on media literacy, conference report, Washington DC.: Aspen Institute. 
Bağlı, M.T. (2004). Medya okuryazarlığı hareketinde yedi büyük tartışma Hobbs R. Ankara Üniversitesi Eğitim Bilimleri Fakültesi Dergisi, 37 
(1),. 122-140. 
Balcı, F. & Gergin,N. (2008). Medya ve çocuk: medyadaki şiddetin çocuklara etkisi. Y. G. İnceoğlu and N. Akıner. (Ed). Medya ve çocuk rehberi  
(1.Baskı) içinde (s.145-170). Konya: Eğitim Kitabevi Yayınları. 
Bek, M. & Binark, M. (2007). Eleştirel medya okuryazarlığı-kuramsal yaklaşımlar ve uygulamalar-. İstanbul: Kalkedon Yayınları.  
Cyrstal, D. (2007), Dillerin katli. (Çev. G. Cansız). İstanbul: Profil Yayınları. 
Çağlak, E. (2003). Kitle iletişim araçlarında Türkçenin yanlış kullanımı. İstanbul Ticaret Üniversitesi Dergisi, 4, 129-136. 
Çetinkaya, S. (2008). Bilinçli medya kullanıcıları yaratma sürecinde medya okuryazarlığının önemi.Yayımlanmamış Yüksek Lisans Tezi. Ankara 
Üniversitesi Sosyal Bilimler Enstitüsü, Ankara. 
Erdoğan, S. & Yazıcıoğlu, Y. (2007). Bilimsel araştırma yöntemleri (2.Baskı) Ankara: Detay Yayıncılık. 
Hobbs, R. (2004). Medya okuryazarlığı hareketinde yedi büyük tartışma (Çev. M.T. Bağlı). Ankara Üniversitesi Eğitim Bilimleri Fakültesi 
Dergisi, 37 (1). 122-140. 
İnceoğlu, Y. (2007). Medyayı doğru okumak. N. Türkoğlu and M. C. Şimşek. (Ed.). Medya okuryazarlığı (1. Baskı) içinde (s. 21-26). İstanbul. 
Kalemus Yayınları. 
Kolaç, E. (2007). Gençliğe anadili bilinci kazandırma sorumluluğu. Türk Nefroloji Derneği Terim Kolu Bülteni, 3, 4. 
Kartal, O.Y. & Kıncal, R.Y. (2009). Medya okuryazarlığı eğitimi. Milli Eğitim Dergisi, 181, 318-333. 
Kutoğlu, Ü. (2007). Medya okuryazarlığı ve çocuk eğitimi. N.Türkoğlu and M. C. Şimşek. (Ed.). Medya okuryazarlığı (1. Baskı) içinde (s.104-117). 
İstanbul. Kalemus Yayınları.  
Masterman, L. (1985). Teaching the Media. London: Comedia Pub. Group. 
Medya Okuryazarlığı Tarihçesi. Erişim: 20 Ekim 2010, http://www.medyaokuryazarligi.org.tr/tarihce.html 
Moore, B. (1991). Media education. D. Lusted. (Ed.).  The media studies book: a guide for teachers. (s.171-190). London: Routledge. 
Nalçaoğlu, H. (2003). Medya ve toplum ilişkisini anlamak üzere bir çerçeve. S. Alankuş (Ed.). Medya ve toplum (1. Baskı) içinde (s. 43-59). 
İstanbul: IPS İletişim Vakfı Yayınları. 
Potter, J. W. (2005). Media literacy. California: Sage Publications. 
RTÜK. (2007). İlköğretim medya okuryazarlığı dersi öğretmen el kitabı. Ankara: RTÜK 
RTÜK. (2009). Televizyon izleme eğilimleri araştırması-2. Ankara: RTÜK. 
Tanrıverdi, F.B. (2008, Ekim). Media literacy education in balkan countries. 11th International Conference on Further Education in the Balkan 
Countries Conference Programme, Konya. 
Temur, T. & Vuruş, N. (2009). İnternet (genel ağ) ortamında Türkçenin kullanımına ilişkin bir çözümleme. Balıkesir Üniversitesi Sosyal Bilimler Enstitüsü 
Dergisi, 12 (22) , 232-244. 
Thoman, E. (2003). Skills and strategies for media education, Erişim:22 Ekim 2010, http://medialit.org/reading_room/pdf/CMLskillsandstrat.pdf.  
 
 
